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Policy Statement and Guidelines  

  
Where appropriate all Hamstel Infant School and Nursery policies adhere to the articles of The 

United Nations Convention on the Rights of the Child. (UNCRC).  

The Behaviour Policy recognises;   

- Article 14: Every child has the right to think and believe what they want and also to 

practice their religion, as long as they are not stopping other people from enjoying their rights. 

Governments must respect the rights of parents to give their children guidance about this 

right.  

- Article 19: Governments must do all they can to ensure that children are protected 

from all forms of violence, abuse, neglect and mistreatment by their     parents or anyone else 

who looks after them.  

- Article 28: Every child has the right to an education. Primary education must be free. 

Secondary education must be available to every child. Discipline in schools must respect 

children’s human dignity. Wealthy countries must help poorer countries achieve this.  

- Article 29: Education must develop every child’s personality, talents and abilities to 

the full. It must encourage the child’s respect for human rights, as well as respect for their 

parents, their own and other cultures, and the environment.  

- Article 30: Every child has the right to learn and use the language, customs and 

religion of their family whether or not these are shared by the majority of the people in the 

country where they live.  

Policy Statement: Behaviour  

   
Hamstel Infant School and Nursery is a nurturing school. We use the Nurture Principles throughout 

the school;  

  

1. Children's learning is understood developmentally  

2. The classroom offers a safe base  

3. The importance of nurture for the development of well-being  

4. Language is a vital means of communication  

5. All behaviour is communication  

6. The importance of transitions in children’s lives is understood  

  

We strive to understand that all behaviour is communication.  As such, we aim to:  

  

 Create a community in which mutual respect and trust are the principle for all          
relationships  

 

 Cultivate in pupils an acceptance and recognition of responsibility for their own decisions and 
actions, and for their consequences  

 

 Ensure that children and adults display high standards of behaviour and courtesy at all times  
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 Ensure that pupils develop self-esteem and self-discipline  
 

 Prevent aggressive behaviour and bullying  
 

 Provide clear guidelines to staff, pupils and parents about standards of behaviour and the 
range of rewards and sanctions that are applied (Staff will be given training on using this 
policy, parents will be given a leaflet explaining this policy, and pupils will have discussed 
rewards and sanctions with their teacher)  

 

 Investigate and understand the causes of persistently poor behaviour and address the issues 
raised  

 

 Fully involve all members of the school community in the application of this policy.  
   
   

At Hamstel Infant School and Nursery our school value is:  

  

“Be safe and show we care......”  
  

This is sometimes shortened to “We Care”  

   

The whole school takes ownership of our values by displaying them  around the classrooms 

and school building. We use the Dojo on-line system so that children can get a Dojo for 

achieving a value. The class values are displayed in classrooms and referred to regularly. 
(See appendices) These values will be explained to all children during assemblies (virtually 

currently). 

 
Working together 
Enthusiasm and determination 
Caring 
Aspire 
Respect 
Effort and resilience  

 

 

At Hamstel Infant School and Nursery we always try to:  
  

Be safe and show we care about......  

  

 our learning  
 

 each other  
 

 listening carefully and following instructions  
 

 being kind and gentle  
 

 walking calmly in and around the school  
 

 speaking quietly and listening without interrupting  
 

 our own and other’s property  
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 Guidelines for Implementation: 

  
At Hamstel Infant School and Nursery we have adopted the following behaviour checklist:  

(Based on ‘Getting the Simple Things Right’ – Charlie Taylor)  

  

Behaviour checklist for teachers  

Classroom  

Know the names and roles of any adults in class.  

Meet and greet pupils when they come into the classroom.  

Display class values and kites in the class - ensure that the pupils and staff know what they are.  

Display the tariff of sanctions in class.  

Have a system in place to follow through with all sanctions.  

Display the tariff of rewards in class.  

Have a system in place to follow through with all rewards.  

Have a visual timetable on the wall.  

Follow the school behaviour policy.  

 

Pupils  

Know the names of children.  

Have a plan for children who are likely to misbehave.  

Ensure other adults in the class know the plan.  

Understand pupils’ special needs.  

Build positive relationships with all pupils   

 

Teaching  

Ensure that all resources are prepared in advance.  

Quality First teaching to minimise negative behaviour.  

Praise the behaviour you want to see more of.  

Praise children doing the right thing more than criticising those who are doing the wrong thing 

(parallel praise).  

Differentiate.  

Stay calm.  

Have clear routines for transitions and for stopping the class.  

Teach children the class routines.  

  

Parents  

Give feedback to parents about their child’s behaviour - let them know about the good days as well 

as the more challenging ones. Hamstel Infant School and Nursery approach:  
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As a school we adopt a positive approach to behavioural issues. We actively model, teach and 

encourage positive attitudes through circle time/PHSE, which is a safe arena for children to air and 

share worries and explore issues.   

  

    

All members of the school community are responsible for ensuring consistently high standards of 

behaviour at all times. Everyone has a role in modelling our values, monitoring their consistent 

application and taking part in dialogue with adults and children about behaviour. All staff in school 

positively encourage good behaviour to maximise the children's opportunities to learn and develop. 

This positive approach includes reminding the children of positive learning behaviours such as; 

active listening, careful looking learning from mistakes, not giving up and sharing what we learn.  

   

Quality First teaching will support teachers to minimise negative behaviour in their classrooms.  

  

In the classroom rather than giving attention for poor behaviour staff reinforce the desired behaviour 

by using proximity praise and noticing positive learning behaviours:  

  

  I like the way you are.....  

  I can see you are trying really hard with....  

  You have great listening skills today......  

  Thank you for really trying with ….....  

  (See appendices)  

  

The attitude of all staff towards the implementation of this positive policy is of vital importance, for it is 

the adults within the school who determine the environment in which good relationships can develop 

and support children to develop a common vocabulary to describe behaviour and feelings.  

  

Developing positive attitudes towards behaviour is an important part of the school curriculum and 

children need to be taught:  

• How to talk about their feelings (recognising and naming them)  

• How to behave appropriately towards each other  

• How to behave appropriately in class and within the school environment  

• How to recognise bullying and treat it seriously  

• How to tell an adult about bullying or other unwanted attention and have strategies modelled 

for them  

• How to deal with frustration, anger and relationships.  

   
Most staff have been trained to use Restorative Practice techniques, the aim of which is for ‘offender’ 

and ‘victim’ to be guided to explore their issues and make decisions to resolve their conflict. The aim 

is to achieve resolution, to reduce the likelihood of on-going issues and to give victims a sense of 

control and validation.  

  
The general ethos of a class should always emphasise positive behaviour and attitudes towards one 

another, as well as pride in everything we do. Good behaviour in class is very strongly influenced by 

the quality of classroom management and teaching. Calling out should be discouraged; letting others 

have their turn and listening attentively should always be the norm. A calm working atmosphere 

should be fostered; noise levels can vary but should always be under proper control. Children should 

be encouraged to consider that they have a choice, and to consider whether they are making the 

right choices to develop the notion that each child is responsible for his or her own behaviour.   
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 The school recognises that some children find it difficult to behave well all the time and for those 

children it may be appropriate to use additional strategies. There may be a recognised condition or 

disorder which is identified.  These children may have a Behaviour Intervention Plan in Place (See 

appendices). However, we should always promote high standards of behaviour from all children.  

  

Expectations of behaviour in the shared areas of the school are the same as those in the classroom, 

but may be adapted to the context.  

  

Positive behaviour should be praised and instances of inappropriate behaviour should be dealt with 

promptly and calmly.  

  

Everyone in the school should expect to give and receive respect.  

  

Each class has a toy that is taken home regularly; this is not linked to behaviour. The toy is a tool for 

Speaking and Listening activities. Teachers ensure this is offered to children fairly over time.  

  

Around the school are displayed posters of the school expectations:  

  

• Assembly values (See appendices)  

• Lunchtime values (See appendices)  

• Playtime values (See appendices)  

• School values (See appendices)  
  

Each teacher should display these values in class, refer to and discuss them as often as needed to 

maintain expectations.  

Behaviour Management  
  

Class teachers/ support staff will log instances of persistent or extreme behaviour using the 

behaviour log sheets (See appendices) which will be given to the Assistant Headteacher of Inclusion. 

These logs will be analysed and a plan put in place for children that need additional support around 

their behaviour.  

  

The lunchtime staff including lunchtime supervisor will deal with incidents using dialogue and 

Restorative Practice principles to manage playground behaviour. All incidents will be reported to the 

class teacher at the end of play/ lunchtime. Incidents that cause concern will be added to the 

behaviour log sheets.  

  

Adults other than the school staff or Trainee teachers will not be put in a position whereby they are 

responsible for correcting pupils' behaviour.  

 

The Use of Praise, Rewards and Sanctions:  
 

Dojo on-line system 
 

Each child will have their own Dojo on the on-line system and they can receive a point for all any of 

the areas:  
Working together 
Enthusiasm and determination 
Caring 
Aspire 
Respect 
Effort and resilience  
 

These points will be accumulated and a Certificate will be received and celebrated.   
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Managing Behaviour in the Classroom  

  

Stages of Management  

  

Stage  Sanction  

1  Green, Amber and Red (GAR system)  

2  Moves seat and may work on own  

3  Moved to partner class  

4  Sent to Inclusion office  

5  Sent to Deputy Head or Head teacher  

  

(Stages of management chart to be displayed in classrooms) (See appendices)  

  
Stage 1  
Each classroom will display a kite (See appendices) with an individual picture or name on card of all 

the children in the class. All the children will start on the green section every day. If a child is not 

displaying positive behaviour then they can be moved to the amber section, this may encourage 

positive behaviour, if it does they can be moved back to green, if not they can be moved to red. If a 

child is moved to red and is still displaying negative behaviour then stage 2 is started. Children can 

be moved between the GAR systems as often as need be to promote positive behaviour.  

  

Stage 2  
If a child has been moved to red on the kite and is still displaying negative behaviour then you would 

move them away from where they have been working. If that action eliminates the difficulty and the 

child starts displaying positive behaviour then they can be moved back to amber/green on the kite. If 

a child does not start displaying positive behaviour then stage 3 is started. If stage 2 has to be 

repeated then the teacher/TA will ensure this is logged on the behaviour log sheet.  

  

Stage 3  
If a child has been moved stage 2 and is still displaying negative behaviour then the child is moved to 

a partner class to complete the work or have timeout. If this has been successful and the child has 

started to display positive behaviour, they will then re-join their class and start back at stage 1. Stage 

3 will be logged on the behaviour log sheet. If the stage 3 intervention has not worked the child will 

be moved to stage 4.  

  

Stage 4  
If stage 3 intervention has not supported the child to start displaying positive behaviour then the child 

will be brought to the Inclusion office. The Inclusion team will spend time with the child reflecting on 

what has happened and how to change that. The inclusion team will put in place a suitable 

consequence e.g. loss of playtime/lunchtime, phone call home etc.  The teacher/TA will log stage 4 

intervention on the behaviour log sheet. If the consequence has had no impact on the child’s 

behaviour then stage 5 will be implemented.  
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Stage 5  
If all other stages have not had an impact then the child will be sent to Deputy/Head teacher and the 

incidents will be dealt with accordingly.   

  

If behaviour is persistent then a Behaviour Intervention Plan may be put into place (See section on 

Behaviour Intervention Plan)  

  

Notes  
The school aims to resolve issues within the day so that children enjoy a fresh start every day; 

however sanctions may need to be carried over to the following day in some cases.  

  

In the most serious cases, incidents may be dealt with directly by the SLT or Head teacher and may 

ultimately result in exclusion.  

  

When dealing with issues, we aim to:  

- Avoid confrontation  

- Listen  

- Establish the facts  

- Judge only when certain  

- Target the behaviour, not the child   - Use sanctions sparingly.  

  

 Lunchtime Behaviour 

  
The Lunchtime Midday Assistants (MDA’s) carry stickers to reward positive behaviour and create a 

positive ethos in the dining hall and play areas. Minor incidents are dealt with as they occur by 

MDA’S; more serious incidents of inappropriate behaviour are referred to the Senior Midday 

Assistant in the first case. She then informs the child’s class teacher. Cases of extreme behaviour 

are dealt with by a member of SLT immediately. MDA’s use the behaviour log sheets as necessary.   
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Guidelines for Anti-bullying  

  
At Hamstel Infant School and Nursery we define bullying as:-  

  

Deliberately hurtful behaviour, repeated over a long period of time, where it is 

difficult for those being bullied to defend themselves.  

  
The three main types of bullying are:  

   Physical (e.g. hitting, kicking, theft)  

   Verbal (e.g. name calling, racist remarks-homophobic)  

   Indirect (e.g. spreading rumours, excluding from social groups).  

  
We take this type of behaviour very seriously and actively seek to reduce its occurrence by:  

• Using circle time-type activities in order to foster self-esteem and mutual respect and develop 

a forum where friendship problems can be discussed;  

  

• Rewarding pupils for demonstrating caring, friendly behaviour in class and on the playground 

through the class token system and individual incentives, including stickers;  

  

• Using the curriculum to raise children’s awareness of bullying and to provide opportunities to 

discuss issues relating to bullying, through  

  

1- the Personal, Social and Health Education curriculum, where each year- group will focus 

on opportunities to discuss friendship (making friends, solving disputes) and bullying 

issues, and  

  

2- the SEAL programme, where bullying is a discrete unit linked to national anti-bullying 

week;  

  

• Promoting a culture where children are willing to report incidents of bullying  

  

  

Process for Dealing with Bullying  

  

1. Child reports bullying incident to class teacher/TA/MDA/parent-Discriminative Language and 

Bullying incident sheet completed (See appendices)   

  

2. Class teacher / Senior Leader talks with ‘victim’ to ascertain:  

- the nature of the problem and how they feel about it  

- how the ‘victim’ thinks he/she can help him/herself  

- how the problem could be resolved  

  

3. The incident is investigated to establish that bullying has occurred. Class teacher /  

Senior Leader sees ‘bully’ and any "witnesses" and states factually what has been reported and 

logged. If after investigation, the Senior Leader considers it appropriate they contact parents for an 

initial discussion.  
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4. The parents of both the victim and the bully should be contacted at an early stage so that the 

parents are fully aware of any incidents and can play their parts in resolving the problem.  

  

5. The children will be brought together and a discussion will take place on the effect the  

‘bully’s’ actions are having on the ‘victim’. The children will be supported to make suggestions 

about how the ‘bully’ and ‘victim’ could change their behaviours to alleviate the problem. The 

school Learning Mentor will support this process using a ‘Conflict Resolution’ approach.  

  

6. Class teacher(s) should liaise with the Learning Mentor to initiate programmes/exercises to raise 

‘victim’s self-esteem and support the ‘bully’ to modify his/her behaviour.  

   

7. ‘Victim’ and ‘bully’ should be spoken to separately to ascertain progress.  

  

8. Where the incidents of bullying continue or a child is being a persistent ‘bully’ the matter will be 

referred to the Head teacher.  

  
 Support and sanctions may include:  

• Discussion of incidents followed by monitoring of future behaviour  

• Sessions with the Learning Mentor  

• Working in another classroom for a determined period  

• Support of a "named adult"  

• Break times and/or lunchtimes to be spent in isolation  

• Debarment from the school premises during lunchtimes  

• Fixed term exclusion  

• Permanent exclusion  

  

These steps are not listed in order and it may be that the Head teacher moves to debarment from 

lunchtimes or temporary or permanent exclusion straight away.  

  

All incidents of bullying will be logged on the behaviour log sheets and -Discriminative Language and 
Bullying incident sheet completed then passed to Head teacher who will pass this information to the 
school Governors.   
  

  
Guidance on the use of Force to Control or Restrain Pupils   

  

Team Teach and the use of Positively Handling Pupils  

  
The provision that came into force on 1 September 1998 clarified the powers of teachers and other 

staff to use reasonable force to prevent pupils committing a crime; causing injury or damage; or 

causing disruption.  

  

The Act does not cover all situations in which it might be reasonable for someone to use a degree of 

force (i.e. for someone to defend themselves against an attack).  

In reading the following guidance we should never forget that the number of situations which require 

the use of some physical control or restraint are extremely small.  

  

As a school we have many staff trained in Team Teach, which is a way of moving or holding children 

in a safe way. All staff in the school have been shown Team Teach techniques, which supports them 
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to move children safely if the need arises. All staff have been shown the ‘Caring C’s ‘technique and 

therefore should ensure they use this technique if they have to move a child. If a child has needed to 

be moved or held for their own safety or the safety of others/property then a positively handling (See 

appendices) form needs to be filled in and given to the Assistant Headteacher for Inclusion. The 

information from these forms is then transferred into a book as evidence of the incident.  

  

Types of Incidents  
There are a wide variety of situations in which reasonable force might be appropriate or necessary to 

control or restrain a pupil. These fall into three broad categories:  

  

1, where action is necessary in self-defence or because there is an imminent risk of     injury  

2, where there is a developing risk of injury, or significant damage to property  

3, where a pupil is behaving in a way that is compromising good order or discipline  

 Examples of situations that fall within one of the first two categories are:  

  

 a pupil attacks a member of staff, or another pupil  

 pupils are fighting  

 a pupil is engaged in, or is on the verge of committing, deliberate damage or vandalism to 
property  

 a pupil is causing, or at risk of causing, injury or damage by accident, by rough play, or by 
misuse of dangerous materials or objects  

 a pupil is running in a corridor or on a stairway in a way in which he or she might have or 
cause an accident likely to cause injury  

 a pupil absconds from a class or tries to leave school (This will only apply if a pupil could be 
at risk if not kept in the classroom or at school) 

 

Examples of situations that fall into the third category are:  

  

• a pupil persistently refuses to obey a request to leave the classroom  

• a pupil is behaving in a way that is seriously disrupting a lesson.  

  

Before intervening physically an adult should, wherever practicable, tell the pupil who is 

misbehaving to stop and state what will happen if he or she does not. The adult should continue to 

attempt to communicate with the pupil throughout the incident, and should make it clear that 

physical control or restraint will stop as soon as it ceases to be necessary. A calm and measured 

approach to a situation is needed and adults should never give the impression that they have lost 

their temper, or are acting out of anger or frustration.  

  

Sometimes a teacher should not intervene in a situation without help (unless it is an emergency). In 

those situations an adult should remove other pupils who might be at risk, and then summon 

assistance from a colleague or colleagues.  

  

Application of Force  
Physical intervention can take several forms. It might well involve staff:  

• using Team Teach techniques  

• physically interposing between pupils  

• blocking a pupil's path  

• holding  

• leading a pupil by the hand or arm  

• shepherding a pupil away by placing a hand in the centre of the back  

  

Staff must NEVER:  

• move a child by holding their arms above their head  
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• lift a child in the air to carry them if they refuse to move (other than in the case of a fire)  

• hold a pupil around the neck, or by the collar, or in any way that might restrict the pupil's ability to 

breathe  

• slap, punch or kick a pupil, twist or force limbs against a joint or trip a pupil  

• hold a pupil by the hair or ear, or face down on the ground.  

  

Staff should always avoid touching or holding a pupil in a way that might be considered indecent.  

  

Recording Incidents  
It is vital that there is a detailed, contemporaneous, written report of any occasion where force is 

used (Positive Handling Form) that should include:  

  

• the name(s) of the pupil(s) involved, and when and where the incident took place  

• the name of any other staff or pupils who witnessed the incident  

• the reason that force was necessary (e.g. to prevent injury to the pupil)  

• the length of restraint   

• details of any injury suffered by the pupil, any member of staff and any damage to property  

  

It is also essential to inform parents of any incident involving the use of force or restraint involving 

their child, and give them an opportunity to discuss it. The Inclusion team take responsibility for 

ensure the parents have been informed. An individual Risk Assessment (See appendices) will be put 

in place for any child that has needed to be restrained or moved.  Parents will be consulted in the 

process of writing this assessment, it will be reviewed termly.  

NOTE: This Act does NOT authorise the use of corporal punishment in any circumstances. Nor does 

it intend to encourage the use of inappropriate force.  
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Hamstel Infant School and Nursery  

 Exclusion Policy  

  
Written - December 2007  

Reviewed 2015, 2016, 2017, 2018, 2019, 2020, 2021 

 
Hamstel Infant School and Nursery seeks to avoid exclusions. These take place only for very serious 

incidents or when other strategies have been tried and have failed over time.    

  

In most cases exclusion will be the last resort after a range of measures have been tried to improve 

the pupil's behaviour and after a range of strategies have been put in place to address the 

inappropriate behaviour which may lead to exclusion.  

The Head Teacher and staff will identify pupils whose behaviours place them at risk of exclusion, 

and seek additional provision to meet their individual needs, which could include working in 

partnership with other agencies.  

Fixed term and permanent exclusions are used when other strategies and sanctions have not been 

effective over time or when there has been a single clear and serious breach of discipline.    

A single, serious offence could by itself justify a pupil’s exclusion.  This may include an aspect of the 
following:  

 Violence towards an adult or child  

 Swearing at an adult  

 Racist verbal abuse  

 Sustained bullying (see Bullying Policy)  

 Frequent high level disruption to lessons  

 Frequent high levels of non-compliance  

 Frequent high levels of disrespect to all adults who work in school  
  

Classrooms must be places where teaching and learning must be able to take place – 
if this is prevented from happening by an individual or group, the behaviours must be tackled.  

  

The aim of our positive behaviour policy is:  

 to help pupils realise what is appropriate behaviour and provide strategy/guidance for making 
appropriate choices  

 to reward positive behaviour  

 to help support behaviour modification if pupils persist in making ‘wrong’ choices with their 
behaviour,  

 

To support the children we have a clear process that is shared with the children verbally and 

pictorially.  It is regularly reinforced to ensure that the children are clear about the levels of 

expectation of their behaviour, and reviewed to ensure consistent use across the whole school.  

  

Managing serious or persistent problems  

  
We accept that it is the behaviour that is the problem and not the child. The behaviour of children 

giving cause for concern will be assessed. Individual programmes will be planned to help modify 

inappropriate behaviour. The child may be placed on the Special Needs Register, if need be.  

Parents /carers will be invited to discuss their child’s behaviour and an individual programme drawn 

up. They will be kept informed of progress.  
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Behaviour Intervention Plans  

Behaviour Intervention Plans will be used as a means to help support the pupil make correct 

behaviour choices. These plans work on prevention and are set in stages. Stage 1- 

Encouragement of appropriate behaviour. Stage 2- Decreasing inappropriate behaviour. Stage3- 

Consequences. The plan includes a section for parental involvement. (See appendices)  

 The plans will include:  

 Include strategies for managing the environment, the class or group, the activities which give 
rise to the inappropriate behaviours;  

 Emphasise teaching the child alternative positive behaviours;  

 Specify the behaviour that is unacceptable and the consequence should it occur  

 e.g. time-out, reporting to Head teacher etc;  

 Be applied consistently – all members of staff, supply teachers and parents aware.  
 

Exclusion  

  
Each individual situation will be investigated according to need.  The Head teacher will gather 

evidence; seek the opinions and advice of colleagues. The views of the pupil/s will also be sought to 

gain the full picture before action is taken.  If satisfied that, on the balance of probabilities, the 

pupil did what he or she is alleged to have done, the Head teacher may exclude the pupil.  
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Appendices  
  

Page 16     Positive Handling Form  

Page 17     Assembly Values  

Page 18     Lunchtime Values  

Page 19     Playtime Values  

Page 20     School Values  

Page 21     Kite  

Page 22     Incident Sheet  

Page 23     Stages of Management  

 

Page 25   Risk Assessment Page         

Page 29  Incident Log Sheet  

Page 30   Behaviour Improvement Plan  

Page 32   Sentence Stems; Ways of responding empathically to children’s (difficult)  

Behaviours  

 

Page 37  Discriminative Language & Bullying Incident Sheet  
 

Page 39  School Values 
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Positive Handling Form 

 

Discriminative Language and Bullying Incident Sheet    PUPIL’S RECORDING OF 

INCIDENTS REQUIRING THE USE OF POSITIVE HANDLING  
  

1  Pupil’s Name:                         

Class:  

2  Name of staff involved:  

  

3  Time & Date of incident:  

  

4  Location of incident:  

  

5  Witnesses:  

  

6  Circumstances/what lead up to the incident:  

  

  

  

7  Were three warnings given:  

  

8  Incident sheet completed:  

  

9  Did debrief take place:  

  

10  Length of restraint used: Brief/Short/Intermittent  

  

11  Are you hurt? 

How?  

12  Any treatment received and from whom  

  

13  Signature of person completing this  

form …………………………………………………………………  

Name:  

Date:  

Time:  

14  Received by Head teacher/Senior member of  

staff ………………………………………………….  

Name:  

Date:  

Time:  
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ASSEMBLY VALUES   

IN ASSEMBLY WE:  

 

ARE QUIET         

  

 

 

 

 

 

 

 LISTEN                 SIT STILL     
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OUR LUNCHTIME VALUES  
 

  

  

WE:  

  

• Ask a grown up if we need help (hand up)  

• Help to keep the lunch hall clean and tidy   

• Listen to our helpers and do what they ask  

• Use our indoor voices  

• Speak in a polite and kind way  

• Walk in a line to and from lunch  
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OUR PLAYTIME VALUES  
  

WE:  

  

• Only play safe games  

• Smile and say kind things  

• Let other children join in our games  

• Listen carefully to children and adults  

• Talk to an adult if we have a problem  

• Tell the truth  

• Stop moving and talking on the first bell  Walk 

to our line on the second bell  
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WE WALK CAREFULLY 

AND QUIETLY AROUND 

THE SCHOOL 
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Incident sheet  
  

Staff name  

  

Child name  Date of incident  class  

                               

Description of incident  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

Action taken  
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Stages of management  

  

  

  

Stage  Sanction  

1  Green, Amber and Red (GAR system)  

2  Moves seat and may work on own  

3  Moved to partner class  

4  Sent to Inclusion office  

5  Sent to Deputy head or Head teacher  
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Pupil Risk Assessment  

  
Behaviour (Risk)  F 

o 

c 

u 

s 

P 
r 
o 
b 
a 
b 
i 
l 
i 
t 

y 

S 
e 
r 
i 
o 
u 
s 
n 
e 
s 

s 

Influencing Factors  

  

Proactive interventions to 

prevent risk  
Early interventions to manage 

risk  
Reactive interventions to 

respond to adverse outcomes  

  
Verbal aggression (threatening, 
swearing)  
  

  

  

  

            

  
Physical aggression (kicking)  
  

  

        

  

      

  

  
Punching  
  

              

  
Biting/Scratching/Spitting (circle as 
appropriate)  
  

  

              

  
Hair pulling  
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Intimidation communicated by  
physical action  
  

  

  

  

            

  
Other (please specify)  
  

  

  

  

              

Behaviour (Risk)  F 

o 

c 

u 

s 

P 
r 
o 
b 
a 
b 
i 
l 
i 
t 

y  

S 
e 
r 
i 
o 
u 
s 
n 
e 
s 

  s  

Influencing Factors  

  

 Proactive interventions to 

prevent risk  
Early interventions to manage 

risk  
Reactive interventions to 

respond to adverse outcomes  

  
Property destruction  
  

  

  

               

  
Running away from immediate 
environment  
  

  

  

  

  

      .       

  

  
Running off site  
  

  

        .       
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Refusal to move  
  

  

  

               

  
Use of equipment as weapon  
(throwing or hitting)  
  

  

        .       

  
Other (please specify)  
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Preventive measures  

  
A range of common preventive measures can be taken to reduce the risk associated with challenging behaviour.  Use the table below to show whether there 

are:-  Currently in place (P)  
• Currently being actioned (A)  
• Felt to be inappropriate to the particular risks presented (I)  

  
Preventive measure  P  A  I  

Proactive  measures     

Eliciting pupil view in planning and review        
Providing regular feedback and pastoral support to pupil        
Involving parent/carer in decision-making and planning        
Involving outside agencies (e.g. EP, EWO, Social Services)        
Establishing an individual plan        
Providing regular supervision of staff working with the pupil (debrief)        
Adapting curriculum arrangements to reflect challenge, choice and structure levels which are appropriate to the pupils 

assessed needs  
      

Adapting group arrangements to promote positive peer models and minimise inappropriate contact        
Arranging furniture and other equipment to minimize movement and frustration        
Providing frequent rest or change of activity opportunities        
Establishing a positive teaching programme to increase the pupils range of appropriate skills        
Providing a range of rewards which the pupil can earn by demonstrating the skills defined in the teaching programme 

and through other appropriate behaviour  
      

Identifying the message communicated by the pupils behaviour        

  

Signed School          Date  

  

Signed Parent          Date  

  

Review Date  
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Name of  
child (full 

name)  

Name  
of  
member  
of staff 

(initials)  

Hurting 

peers    
Hurting 

adults  
Disruptive 

classroom  
Disruptive 

around 

school  

Dangerous 

behaviour  
Leaving 

classroom  
Bullying 

behaviour 

pattern 

observed  

Homophobic 
bullying  

 Physical 
play  
causing  
difficulties   

Other  Victim  

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

                          

Class  Term  
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Behaviour Intervention Plan EXAMPLE  

  
 

 

 

This behaviour intervention has been created to support / to be a positive part of our school 

community.  

  
Prevention  Staff involved-  

  
In order to provide a programme most conducive to success for ………, the following strategies 

are being put in place:  

• LM to meet ………. every morning for 10 minutes to support with entering the classroom in 

a calm way.  

• ………. to have a quiet space in class for when (child) starts to show negative behaviour.  

 Reward chart for positive behaviour however small.   Positive conversations 

with parents.  
• TA support where necessary to support ……… to feel safe and contained.  

  

  
Stage 1     Encouragement of Appropriate Behaviours   
Staff involved-  

Stage 1 interventions are most effective when ………. is calm and still responsive to 

verbal re-direction.  

• Frequent verbal cueing to help ……… understand positive expectations e.g. “It is 

great when you finish your work. It is lovely to see you playing nicely with your 

friends”.   Give ………. ample preparation for any transitions, such as change 

of lesson. ………. needs to know the routine of the day and be reminded of what he 

will be doing.  

• Proximity praise will support ……… to see other children displaying appropriate 

behaviour e.g. praise children nearby ……… who are making positive choices.  
• Frequent descriptive praise for appropriate behaviour. Catch him being good e.g.  

“Well done you are getting on with your work”.  
• Give positive attention whenever possible to reinforce appropriate behaviour e.g. ”I 

can see you are working hard on your work. When you have finished you can put a 
sticker on your chart”.  

 
Stage 2    Decreasing Inappropriate Behaviour  
Staff involved-  

To be used when ……….. is having trouble complying and the previous interventions 

are not being effective.   Directions are given to ……… in a form of choice, using a 

firm but gentle voice e.g.  
“……… you can start your work or you can go to time out you have 30 seconds to 
decide or I will take you to time out”.  

• Clear limits are set by clarifying positive and negative consequences e.g. “……… sit 

down and start your work, show me what you are doing”.  
• Distraction can be used to re-direct …….. away from the difficulty e.g. if ………..  

gets under the table “………. can you pick the pencil up that is on the floor” (Box of 
jobs available if needed).  
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Stage 3    Time out (Mum/Dad/Carer called)  
Staff involved-  
At stage 3 a member of the Inclusion team will support, in their absence J.D. or L.C. At 

this stage the TA will stay with the other designated member of staff.   

  

To be used when ……… has become disruptive, angry, non-compliant, running around 

building. At this time ……… may be unable to respond effectively to re-direction and 

choices.  

• Clear limits are set regarding ……… going to timeout. Avoid giving too much 

attention e.g. “you will be in timeout until you are calm”.  
• Once in timeout and if he is not calming down and there is an escalation in negative 

behaviour. Then very clearly ……… is told mum will need to be called, if he is still 

not calming down, then mum called to support in school.  

• Once situation has decreased, then ……… will return to class we consider this a  
“clean slate”. His teacher will welcome him back e.g. “lovely to have you back in class 
let’s see if we can get a sticker on your chart”.  

  
Plan for Parent Involvement 

 Parents/Carers informed of positive behaviour often.  
• Parent will be informed of negative behaviour, so they can re-enforce positive 

behaviour.  
• Meetings with parents will be set up to foster positive collaboration and a consistent 

plan from home to school.  
• Parents will come in to support (stage3) difficulty.  

  
School……………………………………………………………………………………………… 

Name   

 

Date………………………………………..  

  
Parent……………………………………………………………………………………………..  

Name   

 

Date………………………………………..  

  
Child…………………………………………………………………………………………………   

Name 

 

Date……………………………………….  
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Ways of responding empathically to children’s (difficult) behaviours    

• You really want  ............... don’t you   

• You really want  ................... I know you do, but you can’t   

• You really want another one don’t you, but  ...... .   

• You really wish I could buy that for you don’t you, but I can’t.   

  You really want it now. It’s so hard to have to wait when you want something, but   

        you will have to wait until .......... ,   

• You really wanted to be first, didn’t you, but ... …………….. got there first.   

• Its time to stop now. I know you want more time, but we do have to ……………...   

• I think you’re a bit cross with me for not letting you  .......... , but I need to  ..... .   

• When he said that I think it made you feel a bit bad inside didn’t it.   

•  You’re full of BIG feelings, and they are so hard to manage. I will help you by .....   

  That’s making you very cross isn’t it.   It can be so hard to manage our feelings when we’re 

cross, - and not let them burst out and hurt someone. Maybe you could ……………..  

•  That hurt you didn’t it.   

  Sometimes we wish we hadn’t done something, but it’s too late. I wonder how we could     

make it better.   

• You’re feeling a bit bad about that aren’t you.  Maybe you could  .... .   

• People can really hurt you when they say things like that.   

• It can be so hard to try again when something goes wrong   

• It was hard for you to try again wasn’t it, but you managed it.   

• Sharing can be so hard. We can worry there won’t be enough for us.   

• Taking turns can be so hard, because sometimes we feel we just need more, but ....   

• You want to say something I know, but I’m just listening to  ........ .   

• I know you want to talk to me, but you will just have to wait until  ......   

• I think you need help with that.   

• That looks heavy/hard/scary/far away etc……   

• You look like you’re enjoying that.   
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-  When setting boundaries, or communicating expectations – use ‘ACO’  

  

   A = Acknowledge the feeling  

  

C = Communicate the limit or expectation  

  

O = Offer help or offer alternatives  

 

Some more empathic responses to children’s behaviour  -   
  

1. ‘Non-verbals’  

  

Remember that tone of voice, speed of talking, facial expression and body language are 

part of any communication, and contribute hugely to a child experiencing your empathy  

  

2. Suggested empathy sentences  

Coming up with your own responses, and with age appropriate responses, in response to your 

felt experience of what the child is feeling at any point in time is best, but to give you a flavour, 

here are a few examples:  

  

• Oh wow, you were really scared weren’t you/ that sounds very scary to me  

• You look a bit sad  

• I know bedtime/bathtime/night time etc still scares you  

• You really wanted …..….. . didn’t you. It can be so disappointing when…..  

• Sounds like you’ve had a rough time  

• I can see you have lots of hurts you need me to know about.  

• Wow, you’re really angry about that.   

• Your big feelings seem to be bubbling up. Do you need…… ?  

• It can make us really/quite angry when……..  

• I have a feeling that was quite hard for you  

• I know/understand how you feel  

• That must have been so hard for you  

• I know you do Sam  

• I’m sorry it’s working out like this  
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I can understand ………  

• It wouldn’t have seemed fair to me either if………  

• I know …… is important to you, but right now …………. . Maybe………….  

• No wonder you’re so upset  

• I know in a way that doesn’t seem fair  

• You really want to play with ……………….. . I know you do, but ……..  

• No wonder you got mad at him  

• I think you really wish you hadn’t ………………. (done that)  

• You didn’t want to …… , but when your feelings started bubbling up, you just 

couldn’t stop yourself  

• I think you need a bit of help with that  

• It sounds like you feel ……………  

• What he said hurt you didn’t it  

• I feel quite sad about that  

• That feels quite hard to think about  

• You don’t sound very confident that this is going to work…  

• It must be so painful to think and feel that about yourself  Is that how you really 

feel?  

• I am so sorry you feel/felt like that  

  

Don’t forget to use positive empathy too!  

• You seem (quite) pleased with that  

• I can see you’re getting quite interested in …..  

• You like…….. don’t you  

• I think you’re getting quite interested in ………  

• I watched you. It was a little scary, but you did it  

• Its fun when we……….. isn’t it  

  

Other useful reflective sentence stems   

• I was just wondering       

• I was just thinking     Mmmmmmm 

so. I wonder what.  

 

Generalised empathic sentence stems   

1. Its so hard to  .....................................   
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2. Its so hard when ...................................................   

3. I guess we often  .........................................................   

4. Sometimes its ............................................................. .  ........ .   

5. When people  ...................................... it can make us  ..........  ...  

6. It can make us ………………..when………… .....     

7. It can be hard to  .......................................... ..... .   

8. It can be fun to  ..............................................  

 

Expressing curiosity can communicate interest and thoughtfulness  
• I wonder what that’s about  

• I’m just guessing, but I was wondering…………………  

• I’m puzzled, I’m trying to understand what that might be about.  

• I’m struggling to understand what that might be about.  

• I was thinking, is it…………………..  

• I wonder what made you …..  What do you think?  

• Do you often feel ….. when…..  

• Do you usually find…………..?  

• I was just wondering if there was something I said, or maybe something in my 

expression which affected you just then.  

• I was just wondering ……………………………..  

• I was just thinking ………………………………  

• I’m just guessing, but I was wondering…………………  

• I’m puzzled, I’m trying to understand what that might be about.  

• I’m struggling to understand what that might be about.  

• I was thinking, is it…………………..  

• I suppose I really want to try to understand you better.  

• Maybe you felt that by fighting back/running away/shouting out……..  

• Maybe that was the only way you could think of to stay feeling safe/OK?  

• There are some things which are so hard to understand.  

Would it be helpful for us to think a little about this (later)?  

• I guess I noticed that.  

• I think that hurt you  

• It must be so hard to manage…………………  You know what I’m 

thinking…………….?  
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• Wait a second..,  I wonder………..  

• We don’t need to talk about it if you don’t want to. Maybe later we can……  

  

‘I wonder’ and I’m wondering’ can be really helpful sentence beginnings, because they 

open up to reflection and thoughtfulness, and they don’t need an answer. The child can 

answer if they wish to, but also feel just as comfortable if they choose not to reply.  

Eg; I’m wondering……….  

o what you’re thinking  

o what’s on your mind  

o why you reacted like that  

o what that’s about  

o what that might mean.  

o what you think about………………  

o about that, because I remember that…………  

o how you feel when ……………?  

o what it means that you……..?  

o how you manage………?  

o what you do when you think…………………..?  

o if you can remember when you first thought……………..?  

o if that has ever happened with anyone else?  

o how you handled that…………..?  

o if that affects how you feel about (yourself)  

o o how you would feel if……..?  

o o how you feel now?  

o how you feel talking to me about it?  

o How you feel now you have told me……….?  

  

When the meaning of a particular behaviour emerges and is felt and acknowledged with
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acceptance by both parties, it will elicit empathy, and ease the way for thoughtful help, and 

the possibility of using help from the trusted adult. Repeated experiences of adults being 

accepting, curious and empathic in response to their problematic behaviours can lead to 

children generalising from the thoughtful responses, and developing a more appropriate 

and secure ‘internal working model’ (Bowlby).  
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Discriminative Language & Bullying Incident Sheet  
  

Name of Pupil(s) involved:_____________________________________________________ 

  

To monitor the incidents of bullying, please indicate below if there were any noted incidents of:  

  

Transphobia or transphobic language     
(derogatory references to transsexual individuals)  

 
Sexism or sexist language      

 

Homophobia or homophobic language   

(derogatory references related to sexuality)  
 

Physical incidents of bullying     
 

Racism or racist language      

   
 

Verbal incidents of bullying      
 

Cyber-bullying incident      

 

 

 
Did the incident(s) happen Inside school  

or Outside ? 

 

 

Additional Details:  

  

  

 

  

How was the incident tackled:  

 

    

Through discussion  
 

 Parents informed 
 

Teacher informed  

   
 

 SLT informed   
 

Does further work need to be done around the issues with the individual?  Yes   No   

  

If yes, what approach?  

  

  

  

  

  

Staff Name (printed ): …………………………………………..………………………………..  

  

Staff Signature :…………………………………………..……………………………….  

  

Senior Teacher …………………………………………..………………………………..  

  

Headteacher:    …………………………………………..………………………………..  

  

Date :  …………………………………………..……………………………….. 
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Our School Values 

 

We C are 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Working 

together 
Enthusiasm and 

determination 
Caring 

Aspire 

Respect 

Effort and 
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